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COVER SHEET – AGENDA ITEM #R1 
For Commission Meeting: April 14, 2016 


“TechSmart Initiative Grant Agreement: Gresham-Barlow School District” 


Recommendation 


Staff recommends that the Commission approve the grant agreement with Gresham-Barlow 


School District in the amount of $1,369,326 (attached). 


Background 


In accordance with the MHCRC’s grantmaking process for the TechSmart Initiative, the Grant 
Committee vetted the Gresham-Barlow School District draft project plan at its meeting on March 
4, 2016. MHCRC staff and GBSD staff revised the plan in consideration of the Committee’s 
input.  The full Commission conducted a work session on the second draft of a project plan on 
March 21, 2016. MHCRC staff and GBSD staff made further refinements to the final grant 
agreement project plan (Attachment 1) in consideration of the Commission’s input. 


Attachment: Grant Agreement plus Attachment 1 – GBSD Project Plan with Exhibits 


Prepared by: Julie S. Omelchuck 
April 7, 2016 
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AGREEMENT FOR MHCRC COMMUNITY GRANT 


This Agreement is between the Mt. Hood Cable Regulatory Commission (Commission), through 
the Office for Community Technology (OCT), and Gresham-Barlow School District (Grantee) 
(together referred to as the “Parties”). 


RECITALS: 


This Agreement is entered into for the purpose of providing grant funds under the 
Commission's TechSmart Initiative for the Grantee's K-3 Technology Integration Project. 


AGREEMENT: 


1. Grant Amount, Use of Grant


Grantee is awarded a total amount of $1,369,326 for specific capital costs and purposes 
described in its Grant Project Plan (the "Grant"), attached to this Agreement as Attachment 1. 
Grantee shall use the Grant funds and its Matching Resources for the purposes as set forth in 
Attachment 1. 


2. Project Manager


The Commission's Project Manager shall be Julie S. Omelchuck or such other person as 
shall be designated in writing by the OCT Director. 


3. Payments


Grantee shall submit periodic invoices for reimbursement of actual capital costs incurred 
by Grantee related to the Grant budget. The invoice shall be on Grantee’s letterhead and signed 
and dated by an authorized representative of Grantee and addressed to “MHCRC c/o City of 
Portland.” The invoice shall include the title of the project, an invoice number and a breakout of 
the invoice amount by the line items identified in the Grant budget. The periodic invoices shall 
include supporting documentation, such as copies of receipts or other evidence of payment, for 
the capital cost amount claimed in the invoice. The Project Manager, at her/his sole discretion, 
may require additional financial documentation of Grant expenditures. 


Grantee shall submit invoices and supporting documentation by electronic mail to the 
Project Manager until such time as the Commission activates a claims module using the 
Commission’s online grants management system. At such time, the Project Manager shall 
provide notice to Grantee that the online claims module is activated and Grantee shall submit all 
future invoices and supporting documentation online through the grants management system. 


Upon submission by the Grantee of an invoice, and upon certification by the Project 
Manager that the invoice is in accordance with this Agreement and any restrictions upon use of 
the Grant funds, the Commission shall pay to the Grantee the amount as specified in the invoice, 


not to exceed the total Grant amount of $1,369,326, within thirty (30) days from date of the 
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invoice. If the Project Manager finds that the invoice is not in accordance with this Agreement, 
the Project Manager shall notify the Grantee of the reasons for the disallowance and non-
payment.  


All invoices for Grant project capital costs must be received by the Commission no later 
than August 31, 2020, in order to be paid under the Agreement terms. No invoices shall be 
accepted after this date. 


4. Financial Records


Grantee agrees to keep accurate and complete financial records that will enable the 
Commission to easily determine the use of Grant funds and the allocation method of Matching 
Resources committed by Grantee for the Grant.   


5. Reports


Grantee shall submit Interim Status Reports and a Final Status Report (collectively 
referred to as ‘Report(s)’) to the Project Manager using the Commission’s online grants 
management system. The Reports shall include both programmatic and financial information as 
established by the Commission. For a Report to be acceptable to the Project Manager, Grantee 
shall provide clear, thorough and complete information and documentation of the Grant project 
in accordance with the reporting schedule defined below. 


Interim Status Reports are due within thirty (30) days of the end of each Report period. 
Interim Status Report periods are July-December and January-June for each school year 
contained in the Grant Project Plan. The first Interim Status Report shall include the period 
beginning with the effective date of this Agreement-December 31, 2016. 


Grantee shall submit a Final Report no later than October 31, 2020. 


Grantee shall immediately provide notice in writing by electronic mail to the Project 
Manager when Grantee anticipates or realizes any deviation in the Grant which may result in 
Grantee’s inability to fulfill the Grant as provided in this Agreement. 


Grantee shall also provide other financial or program reports as the Commission deems 
reasonably necessary or appropriate. Grantee shall make its books, general organizational and 
administrative information, documents, papers and records that are related to this Agreement or 
Grantee’s performance of services available for inspection by the Project Manager or other 
Commission representatives during reasonable business hours following five (5) business days 
advance written notification from the Project Manager.  


6. Project and Fiscal Monitoring


The Commission and the Project Manager shall monitor the Grantee’s performance on an 
as needed basis to assure compliance with this Agreement.  Such monitoring may include, but 
are not limited to, on-site visits at reasonable times, telephone interviews and review of required 
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reports, and will cover both programmatic and fiscal aspects of the Grant. The frequency and 
level of monitoring will be determined by the Project Manager. Grantee shall remain fully 
responsible at all times for performing the requirements of this Agreement. 
 


7. Audit 
 
Because Commission grant funds are derived from the cable services franchises in 


Multnomah County, the cable companies may conduct a financial review or audit of Grantee for 
the purpose of verifying whether use of capital grant funds is in accordance with the 
requirements of cable franchises. If the Commission receives notice from a cable company, in 
accordance with the terms of its cable services franchise, of such audit or review, the 
Commission’s Project Manager shall notify Grantee within five (5) business days of receiving 
the notice, and shall identify to Grantee the relevant financial records of Grantee that the cable 
company seeks to review. The scope of such audit or review of Grantee shall be consistent with 
the terms of the applicable cable services franchise.  Grantee agrees to make such relevant 
financial records available to cable company’s authorized representative for inspection and 
copying. Such records shall be reviewed during normal business hours at a time and place made 
available by Grantee.  The Commission’s Project Manager shall promptly provide Grantee with 
written notice of the audit or review’s conclusions. 


 
8. Publicity 


 
Any publicity shall indicate that the project was made possible by a Grant from the 


Commission through funds provided by the cable companies.  Grantee shall notify the Project 
Manager before releasing information about the Grant to the press or other news media. The 
Commission may include information regarding the Grant in periodic public reports. 
 


9. No Other Obligations/Complete Agreement 
 


Grantee acknowledges that, except for the Grant, the Commission has no obligation to 
provide, and the Commission has not led Grantee to believe in any way (whether expressly or by 
implication) that the Commission will provide any additional or future assistance, financial or 
otherwise, either to Grantee or for the Grant.   
 


This Agreement contains the complete agreement of the Parties. This Agreement may not 
be assigned, nor may any of the Commission's rights be waived, except in writing signed by a 
duly authorized representative of the Commission. The Commission may specifically enforce, or 
enjoin a breach of, the provisions of this Agreement, and such rights may be freely assigned or 
transferred to any other governmental entity by the Commission. 


 
10. Representations 
 
Grantee represents that it has full power and authority, and has obtained all necessary 


approvals, to accept the Grant, to carry out the terms of the Grant and this Agreement, and to 
conduct the Grant in compliance with all applicable laws. 
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11. Indemnification  
 
Grantee shall hold harmless, defend, and indemnify the Commission and the 


Commission’s officers, agents, and employees against all claims, demands, actions, and suits 
(including all attorney fees and costs) brought against any of them arising from Grantee’s work 
or any of Grantee’s contractors work under this Agreement. 
 


12. Compliance with Laws 
 


The Commission and Grantee agree to comply with all applicable local, state and federal 
laws and regulations that apply to the subject matter of this Agreement. 
 


13. Amendment 
 


The Project Manager is authorized to amend the terms and conditions of this Agreement, 
provided such changes do not increase the Grant amount or the Commission’s financial risks or 
change the purpose of the Grant. If approved such amendments shall only be effective if in 
writing, and signed by duly authorized representatives of both Parties. Any change in the amount 
of the Grant funds or the financial risks under this Agreement must be approved by vote of the 
Commission. 
 


14. Term of the Agreement 
 


This Agreement becomes effective on April 1, 2016, unless Grantee fails to sign and 
return the Agreement to the Commission within thirty (30) days of Commission action to 
approve the Agreement, in which event this Agreement shall be null and void.  The term of this 
Agreement is through, and including, December 31, 2020. 
 


15. Early Termination of Agreement 
 


This Agreement may be terminated prior to the expiration of its term by: 
 


(a) Written notice provided to Grantee from the Commission before any 
obligations are incurred; or  
 


(b) Mutual written agreement of the Parties. 
 


Termination of this Grant shall be without prejudice to any obligations or liabilities of 
either party already accrued prior to such termination. However, upon receiving a notice of 
termination, Grantee shall immediately cease all activities under this Grant, unless expressly 
directed otherwise in writing from the Commission in the notice of termination. Further, upon 
termination, the Commission and/or Grantee shall deliver to the other party all works-in progress 
and other property that are or would be deliverables had the Grant been completed.  Grantee 
shall be entitled to receive reasonable compensation as provided for under this Agreement for 
any satisfactory work completed up until the time of notice of termination. 
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16. Material Failure to Perform 
 


The Project Manager may terminate this Agreement after determining that Grantee has 
failed to comply with any material term or condition of this Agreement. The Project Manager 
shall give Grantee written notice of the intent to terminate this Agreement, identifying the 
reasons for such action. 
 


If Grantee fails to remove or otherwise cure the material failure within thirty (30) days of 
the written notice of termination, or if Grantee does not undertake and continue efforts 
satisfactory to the Project Manager to remedy the failure, then the Commission may, at its sole 
discretion, require Grantee to refund to the Commission any amounts improperly expended, any 
unexpended amounts or the full amount of Grant funds paid by the Commission to Grantee for 
the Grant project in compliance with the terms and conditions of this Agreement. 


 
17. Suspension of Work 
 
The Project Manager may at any time give notice in writing, by electronic mail, to 


Grantee to suspend work and expenditure of funds provided under this Agreement. The notice of 
suspension shall specify the date of suspension and the estimated duration of the suspension.  
Grantee shall immediately suspend work and expenditure of funds to the extent specified. During 
the period of the suspension Grantee shall properly care for and protect all projects in progress 
including materials, supplies, and equipment that are on hand for performance of the Grant. The 
Project Manager may, at any time, withdraw the suspension of work as to all or part of the 
suspension in written, by electronic mail, notice to Grantee specifying the effective date and 
scope of withdrawal. Grantee shall then resume diligent performance of the work. In no event 
shall Grantee be entitled to any incidental or consequential damages because of suspension. 


 
The causes for suspension of work include, but are not be limited to, Project Manager’s 


concerns about Grantee’s ability to complete the Grant in accordance with this Agreement or any 
other non-compliance with the Agreement. 


 
18. Non-Discrimination 
 
In carrying out activities under this Agreement, Grantee shall not discriminate against 


any employee or applicant for employment on the basis of race, color, religion, age, sex, marital 
or economic status, familial status, national origin, sexual orientation, disability or source of 
income. Grantee shall take actions to insure that applicants for employment are employed, and 
that employees are treated during employment, without regard to their race, color, religion, age, 
sex, marital or economic status, familial status, national origin, sexual orientation, or disability.  
Such action shall include but not be limited to, the following: employment, upgrading, demotion, 
or transfer; recruitment or recruitment advertising; layoff or termination; rates of pay or other 
forms of compensation; and selection for training, including apprenticeship. Grantee shall state 
that all qualified applicants will receive consideration for employment without regard to race, 
color, religion, age, sex, marital or economic status, familial status, national origin, sexual 
orientation, disability or source of income. In regard to carrying out activities under this 
Agreement, Grantee shall further not arbitrarily refuse to provide services to any person and shall 
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not discriminate in offering services on the basis of race, color, religion, age, sex, marital or 
economic status, national origin, sexual orientation, disability or source of income. 
 


19. Severability 
 


If any provision of this Agreement is found to be illegal or unenforceable, this Agreement 
nevertheless shall remain in full force and effect and the provision shall be considered stricken. 
 


20. Choice of Law and Choice of Forum 
 


This Agreement shall be construed according to the laws of the State of Oregon, without 
regard to its provisions regarding conflict of laws.  Any litigation between the Commission and 
Grantee arising under this Agreement or out of work performed under this Agreement shall 
occur, if in the state courts, in the Multnomah County court having jurisdiction thereof, and if in 
the federal courts, in the United States District Court for the State of Oregon. 
 
 21. Survival 
 


As of the date of termination of this Agreement, any pre-existing unresolved claim or 
dispute by either Party, including but not limited to, money owed, performance due, or any other 
obligations of the Parties, that is the result of the other Party's performance or non-performance, 
will, by their terms, survive termination of this Agreement and will be resolved in accordance 
with the terms and conditions of this Agreement. All indemnity and unperformed obligations will 
survive termination of this Agreement. The obligation under Section 5 to submit a Final Report 
shall also survive termination of this Agreement. 


 
22. Assignment 
 
This Agreement or any interest therein may not be assigned or subcontracted without the 


prior written consent of the Project Manager.  In the event of transfer without prior written 
consent, the Commission may refuse to carry out this Agreement with either the transferor or the 
transferee and yet retain and reserve all rights of action for any breach of contract committed by 
Grantee. 


 
Notwithstanding Grantee’s use of any subcontractor for performance of this Agreement, 


Grantee shall remain obligated for full performance hereunder, and the Commission shall incur 
no obligation other than its obligations to Grantee under this Agreement. Grantee agrees that if 
subcontractors are employed in the performance of this Agreement, the Grantee and its 
subcontractors are subject to the requirements and sanctions of ORS Chapter 656, Workers’ 
Compensation. 


 
23. Electronic Means 
 
The parties agree the Commission and Grantee may conduct this transaction, including 


any contract amendments, by electronic means, including the use of electronic signatures. 
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 24. Notice  
 
 Any notice provided for under this Agreement shall be sufficient if in writing and (1) 
delivered personally to the following addressee, (2) deposited in the United States mail, postage 
prepaid, certified mail, return receipt requested, (3) sent by overnight or commercial air courier 
(such as Federal Express), or (4) email addressed as follows, or to such other address as the 
receiving party hereafter shall specify in writing: 
 
 If to the Commission: 
  Attn: Julie S. Omelchuck, Project Manager: 
  Office for Community Technology 
  Mt. Hood Cable Regulatory Commission 
  111 SW Columbia St., Suite 600 
  Portland, Oregon 97201 
  Email: julieo@mhcrc.org 
 
 If to Grantee:    
  Teresa Ketelsen, Deputy Superintendent of Teaching and Learning 
  Gresham-Barlow School District 
  1311 NW Eastman Parkway 
  Gresham, OR 97030 
  Email: ketelsen@gresham.k12.or.us 
 
 Any such notice, communication or delivery shall be deemed effective and delivered 
upon the earliest to occur of actual delivery, three (3) business days after depositing in the United 
States mail as aforesaid, one (1) business day after shipment by commercial air courier as 
aforesaid or the same day an email transmission is sent (or the first business day thereafter if sent 
on a Saturday, Sunday or legal holiday). 
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AGREEMENT FOR TECHSMART INITIATIVE GRANT: K-3 Technology Integration Project 
 
 


GRANTEE: GRESHAM-BARLOW SCHOOL DISTRICT 
 


 


BY:   Date:    
 
 
Name (Print):    
 
Title (Print):    
 
 


MT. HOOD CABLE REGULATORY COMMISSION: 


 
 
By:         Date:    
 Mt. Hood Cable Regulatory Commission Chair 
 
 
 
Approved as to Form: 
 
By:        _____ Date:    
 Mt. Hood Cable Regulatory Commission Legal Counsel 
 
 
 








 


Gresham-Barlow School District’s K-12 Core Literacy Framework 
The following Core Literacy Framework outlines the essential expectations of a 


balanced literacy program, promoting success for all students. 


Common Core State ELA Standards in the Core Literacy Framework 
• The CCSS ELA Standards drive what knowledge and skills will be taught in 


each grade. 
• The GBSD Literacy Scope and Sequence for each grade informs the order 


of standards instruction to provide consistency across the district. 
• District-provided CCSS aligned materials are intended to be the primary resource for teaching 


the standards. They provide a research-based progression of skills that support the 
implementation of the Core Literacy Framework. 
Gradual Release of Instruction for All Students in the Core Literacy Framework 


Explicit Instruction of Grade 
Level Standards 


Differentiated Instruction and 
Intervention 


Opportunities for Independent 
Practice 


Instructional Elements of the Core Literacy Framework 
Reading 


• 5 Essential Elements = phonemic 
awareness, phonics/word study, 
vocabulary, fluency, comprehension 


• Make meaning from both literary and 
informational text 


• Cite specific textual evidence to support 
conclusions drawn from text 


• Regular practice with a range of quality, 
complex texts 


• Academic Language 


Writing 


Learning to Write 
• Explicit Writing Instruction 
• Write in a variety of Purposes and Styles 
• Writing Production and Process 
• Academic Language 


Writing to Learn 
• Writing in response to reading 
• Analysis, Synthesis, and Reflection 
• Writing Across Content Areas 


Speaking/Listening 


• Comprehension and 
Collaboration 
o Critical listening 
o Purposeful student- 


to-student discourse 
• Presentation of knowledge 


and ideas 
• Academic Language 


Language 


• Conventions of Standard 
English 


• Flexible and fluent use of 
appropriate language when 
speaking and writing 


• Vocabulary acquisition and 
use 


Critical Thinking/Research 


• Engage in research and 
inquiry 


• Analyze, integrate, and 
present information 


• Instructional outcomes 
represent rigorous learning 


Balanced Assessment System within the Core Literacy Framework 
Screening/Diagnostic 
assessments to inform 


instruction 


Formative 
assessments to 


monitor progress and 
inform continued 


instruction 


Summative 
assessments to 


measure proficiency 


Specific and actionable 
feedback provided 


frequently 


 
 


5/5/15	
  	
  
	
  	
  








 


         
  


Planning for ACTIVE Instruction 
 
 
   


  


AA ctivate Prior Knowledge  
How will you activate prior knowledge to create a context 
for new learning? 
 


  CC apture Learning in Measurable Ways 
How will you help students to capture learning in a measurable 
way? 
 


Transferable Knowledge and Skills 
How will you structure learning experiences so that students can 
transfer knowledge and skills from one area to another? 


   


II nquiry and Critical Thinking Skills Developed  
How will you develop each student’s critical thinking/inquiry 
skills to the highest level? 


  
 


VV erify Understanding and Modify as Necessary 
How will you determine the level of student understanding for 
each learning, and how will you modify instruction 
accordingly? 
 


EE ngage Learners Actively and Productively 
How will you actively and productively engage all students 
in their learning? 


 
 


Gresham-Barlow School District 
~Every Student Prepared for Success 


Is your lesson ACTIVEACTIVE? 








Exhibit 3: Implementation Plan 
 


KEY to Lead GBSD Staff 


ITC = Instructional Technology Coaches 


PSP = Pilot School Principals  


DTL = Director of Teaching and Learning 


IC = Instructional Coaches 


DSTL = Deputy Superintendent of Teaching and 


Learning 


DTS = Director of Technology Services/ Tech Service 


Staff 


CTS = Classroom Technology Specialist  


 







 


Project Component LEAD Apr May Jun Jul Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun


Hire Instructional  Technology Coaches DTL/DSTL/DTS


Hire Classroom Technology Specialist DTS


Initial training for Classroom Tech Specialist/Coaches DTS/DTL


Initial leadership PLT  (8 hrs total) PSP/ITC/DTL/IC/CTS


Initial PD for Principals DTL/ITC/CTS


Initial PD for Teachers - 3 hrs each May: DTL Aug: ITC/CTS


PLT schedules for schools(same Weds) PSP/DTL


Teachers participate in PLT (twice month) PSP/ITC/IC/CTS


Teacher PD inservice days - five days, 2 hrs each day ITC/DTL/IC/CTS


Digital  Toolbox Creation/Training ITC/IC/CTS


Purchase and intake of instructional equipment DTS


ITC/CTS/teachers receive devices and accounts DTS


Develop classroom policies/procedures for device use DTS, ITC, PSP, DSTL


Instal lation of wireless access points DTS


Bandwidth Upgrades DTS


Purchase and intake of student devices DTS


Student/Teacher Device setup (Accounts, security, etc.) DTS


Classroom Technology Setup/Testing CTS/DTS


Teacher Basel ine Capacity Survey (K-3) DTL


Teacher Survey (K-3) DTL/PRE


Teacher Interviews (K-3) PRE


Classroom Observations (K-3) ITC/DTL/Principal


DIBELS Screener (K-3) PSP/Title 1 Staff


District Common Literacy Assessment (K-3) PSP


English Language Proficiency Assessment (K-3) PSP/ELD Staff


Smarter Balanced Assessment (3) PSP


Refine instructional  practices/ PD opportunities DTL/PSP/ITC


Submit TechSmart report DTL


Technology Night for Parents and Families ITC/DTL/PSP


Technology Training for Parents and Families ITC/DTL/PSP


Pilot Schools Tech Integration Visioning Committee ITC/DTL/PSP


Family and Community Involvement


School Year 1 (2016-17) and Onboarding


Professional Development


Technology Start Up


Data Anaylsis and Evaluation







 


Project Component LEAD July Aug Sep Oct Nov Dec Jan Feb Mar Apr May Jun Jul


PD for Principals DTL/ITC/CTS


PD for Teachers - 3 hrs each ITC/CTS


PLT schedules for schools(same Weds) PSP/DTL


Teachers participate in PLT (twice month) PSP/ITC/IC/CTS


Teacher PD inservice days - five days, 2 hrs each day ITC/DTL/IC/CTS


Purchase/intake add'l  equipment/devices DTS


new teachers receive devices and accounts DTS


Student Device setup (Accounts, security, etc.) DTS


Classroom Technology Setup/Testing CTS/DTS


Teacher Survey (K-3) DTL/PRE


Teacher Interviews (K-3) PRE


Classroom Observations (K-3) ITC/DTL/Principal


DIBELS Screener (K-3) PSP/Title 1 Staff


District Common Literacy Assessment (K-3) PSP


English Language Proficiency Assessment (K-3) PSP/ELD Staff


Smarter Balanced Assessment (3) PSP


Refine instructional practices/ PD opportunities DTL/PSP/ITC


Submit TechSmart report DTL


Technology Night for Parents and Families ITC/DTL/PSP


Technology Training for Parents and Families ITC/DTL/PSP


Pilot Schools Tech Integration Visioning Committee ITC/DTL/PSP


Family and Community Involvement


School Years 2-4 (2017-18, 2018-19, 2019-20)


Professional Development


Technology Management


Data Anaylsis and Evaluation








Gresham Barlow SD Partnership Proposal Logic Model 
 


Activity  Outputs  Short Term Outcomes 
(Teaching Outcomes) 


Intermediate 
Outcomes 


(Student Outcomes) 


Long Term 
Outcomes 


Evaluation Tools 


Effective Instructional Practices 


● Systematic PD plan 
which includes 
pedagogical, content, 
and technology 
knowledge and skills 


● Ongoing, 
job­embedded PD 
occurs regularly 


● Provide technology 
support on­site for 
teachers 


● Number of teachers 
who participate in PD 


● Number and type of 
shared learning 
opportunities for 
teachers and 
administrators 


● Number and type of 
PLTs 


● Number of students 
impacted 


● Number of targeted 
subgroup impacted 


● PD has helped 
teachers increase the 
use of technology for 
evidence based 
instructional practices 


● PD has helped 
teachers use 
technology to analyze 
and use data about 
student learning 


● PD has helped 
teachers use 
technology to 
differentiate 
instruction 


● The use of technology 
has increased 
teacher’s ability to 
engage students and 
improve the teaching 
of CCSS 


● Student achievement 
has increased in 
reading proficiency 
K­3 


● The rate of growth 
towards reading 
proficiency in K­3 is 
greatest for at­risk 
subgroups 


● There is a positive 
correlation between 
teacher 
implementation of 
instructional practices 
and student reading 
proficiency  


● Instructional practices 
are transferable to 
varied classroom or 
academic settings 


● Longitudinal data 
shows sustained 
and/or ongoing 
progress towards 
reading proficiency 
goals 


● Teacher Surveys 2x 
annually  


● Teacher Interviews 
once annually 


● Classroom 
observations with 
scoring rubric 


● DIBELS scores 3x 
annually 


● District Common 
Reading Assessment 
Scores 3x annually 


● SBA Reading Scores 
● ELPA Reading Scores 


Digital Age Learning Culture   
● Conduct an 


assessment of 
physical technology 
assets and how they 
are being used 


● A basic instructional 
technology package 
provided in each K­3 
pilot classroom 


● Provide a learning 
management system 


● Number of technology 
assets being used 


● Number of teachers 
and administrators 
using the learning 
management system 


● Number of parent 
trainings offered 


● Number and 
percentage of parents 
attending the trainings 


● The use of technology 
to support 
instructional practices 
has increased 


● The learning 
management system is 
useful for identifying 
effective instructional 
practices 


● Teachers have 
increased access to 


● An increased number 
of students are 
utilizing and engaging 
with new technology 


● Technology 
integration is seen as a 
shared responsibility 
among educators, 
district leaders, and 
parents 


● Teacher Surveys 2x 
annually 


● Teacher Interviews 
once annually 


● Classroom 
observations with 
scoring rubric 
 







Gresham Barlow SD Partnership Proposal Logic Model 
to provide data about 
student achievement 


● Use learning 
management system 
to identify and 
validate effective 
practices 


● Provide digital 
content and resources 


● Provide training for 
parents to understand 
technology 
 


and use of digital 
content and resources 


● There is district 
support for technology 
integration and 
innovation 


● Parents increase 
understanding and 
utilization of 
technology 


 


Visible Leadership 


● Leaders provide clear 
communication about 
the district’s vision 
for instructional 
technology integration 


●   ● Teachers feel 
increased support 
from district leaders 
regarding instruction 
and technology 
integration 


●   ●   ● Teacher Surveys 3x 
annually 


● Teacher Interviews 
once annually 


 


Data Driven Improvement 


● Use of formative 
assessment for 
studying the 
effectiveness of 
instructional practices 


● PD includes 
techniques to use 
student learning data 
and differentiate 
instruction 
 


● Percentage of teachers 
using formative 
assessment  


● Teachers increase 
their use of formative 
assessment to identify 
effective instructional 
practices 


● Teachers have 
increased ability to 
assess students’ 
progress and provide 
feedback 


● Teachers have 
increased ability to 
differentiate 
instruction using 
student data 


● Differentiated 
instruction improves 
student learning 
outcomes 


● Differentiation of 
instruction based on 
student learning data 
is consistently part of 
the culture of work. 


● Teacher Surveys 3x 
annually 


● Teacher Interviews 3x 
annually 


● Classroom 
observations with 
scoring rubric 


● DIBELS scores 3x 
annually 


● District Common 
Reading Assessment 
Scores 3x annually 


● SBA Reading Scores 
● ELPA Reading Scores 
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GRANT AGREEMENT – Attachment 1 
 


MHCRC TechSmart Initiative for Student Success 


Gresham-Barlow School District - Grant Project Plan 


K-3 Technology Integration Project 


 


I. PROJECT PURPOSE 


 


About Gresham-Barlow School District 
 Gresham-Barlow School District (GBSD) is a medium-sized school district on the east side of 
Multnomah County that serves almost 12,000 students K-12. GBSD is made up of ten elementary schools, 
one K-8, four middle schools, three high schools, and five charter schools. The diversity of students in 
GBSD has grown considerably over the last decade. Currently 53 home languages are spoken by students 
across the district. Following English, Spanish represents the second largest language group with over 2,000 
Spanish speaking students in the district. Nearly 50% of students and families in GBSD are impacted by 
poverty. 
 Work in Gresham-Barlow School District is driven by a commitment to five district-wide strategic 
themes:  


● Teaching and Learning, Growth and Achievement for all - Engage every student in meaningful 
learning through high-quality instruction and relevant content  


● Equitable Outcomes - Eliminate the achievement and opportunity gaps throughout the district 
through an increased focus on equitable outcomes  


● College and Career Readiness - Improve and increase high school pathways to college and career 
options  


● Early Learning - Align practices and resources to support all students reading at grade level by the 
end of 3rd grade  


● Community Partnerships - Enhance support for students and schools through parent, business and 
community partnerships 


 
As part of the focus on teaching and learning, GBSD has been strategically focusing on developing 


systems and practices to increase the effectiveness and impact of instruction. As part of that work, a district-
wide common literacy framework was developed to guide teachers in both the content and high-leverage 
instructional practices for K-12 literacy. This framework defines the common expectations for all teachers of 
literacy throughout the district. It aligns with the Oregon Literacy Framework and includes both content and 
instructional components. The components of the framework are research-based and include high-leverage, 
effective instructional practices. See Exhibit 1-Literacy Framework. 


Along with the framework, a new K-5 core literacy program, Journeys, was purchased for 
implementation beginning in Fall 2015. Journeys, by Houghton Mifflin Harcourt, is well aligned with the 
Common Core State Standards in both rigor and content. Journeys was chosen by a teacher selection 
committee after reviewing all potential materials with multiple rigorous evaluation tools.  Journeys provides 
resources to effectively support teachers in implementation of the district-wide literacy framework. 
Differentiated professional development was provided around Journeys multiple times throughout the 2015-
2016 school year to create a strong foundation of understanding for teachers.    


Professional development systems are also being redesigned to increase the effectiveness and impact 
of instruction. Research has proven that teacher collaboration through Professional Learning Teams (PLTs) 
is one of the most effective means of professional learning.  In order to provide that high-leverage 
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professional development opportunity for teachers, the collective bargaining agreement was renegotiated to 
include designated time for grade level teams to meet twice per month in PLTs. During this time, teams work 
to deeply understand the standards being taught, to design instruction, to create assessments, and to analyze 
student performance data. The elementary teachers have been focusing specifically on literacy during PLT 
time during the 2015-16 school year.  


Multiple efforts are taking place throughout the district to focus on the strategic theme of equitable 
outcomes for all students. GBSD, like many other districts, struggles with a persistent achievement gap 
among groups of students. Students of color, students impacted by poverty, English Language Learners, and 
students with special needs consistently score lower on proficiency assessments than the student body as a 
whole. Large-scale, overarching efforts are underway such as the development of the Superintendent’s 
Equity Advisory Committee to support the development of a district equity policy, a prioritization of 
professional learning funds targeted toward equitable outcomes for all students, and the creation of a district 
cohort working towards the Equity Certification offered through the University of Portland. Also the district 
has targeted instructional supports such as the funding of a Sheltered Instruction Coach, training for teachers 
in Constructing Meaning and other sheltered instruction practices, and increased expectations and 
accountability to addressing the needs of all students.  


GBSD recently developed a long-range technology plan to support the district’s mission and vision. 
The technology plan identifies technology infrastructure and support requirements to guide the technology 
use to focus on improving student learning and preparing students for college and careers. The plan creates a 
roadmap for sustainable technology maintenance across the district. 


 


Project Focus 
 


GBSD has chosen to focus K-3 Technology Integration Project on developing high quality, 
effective instruction to strengthen K-3 literacy for several reasons: 
 
1. Student Performance on Reading Assessments 


GBSD has been suffering from falling 3rd grade reading scores on the Oregon State Assessment over the 
last several years. The percentage of students meeting or exceeding the standard of proficiency has 
dropped more than 25 points from 2010 to 2014. The decline to a level where only 57.6% of GBSD 3rd 
graders are passing the achievement test indicates a need for significant modifications to current 
practices.  
 
In addition to reading assessment performance scores declining, a persistent achievement gap exists for 
multiple sub-groups across the district. Students of color, economically disadvantaged students, students 
with disabilities and English language learners consistently underperform compared to the district as a 
whole. 
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GBSD 3rd Grade Reading % Meets/Exceeds on Oregon Assessment of Knowledge and Skills (OAKS) 
 


  2013-14 
OAKS 


2012-13
OAKS 


2011-12 
OAKS 


2010-11
OAKS 


District All 57.6 59.4 60.5 83.2 


District Hispanic 32.4 43.6 37.5 73.9 


District Economically 
Disadvantaged 


48.5 49.6 50.2 78 


District English 
Language Learners 


22.8 29.5 26.6 64.2 


Students with 
Disabilities 


27.8 27.9 27.9 57.3 


State 66.2 66.4 70.1 83.4 


 
2. Incoming Kindergarten Readiness Skills 


The new Oregon Kindergarten Assessment data has shown that many kindergarteners are arriving at 
school lacking the identified reading readiness skills. The lack of those readiness skills creates a situation 
where students are actually behind starting on the first day of kindergarten. Very strategic and targeted 
instructional measures must be taken to try to catch students up quickly so that their proficiency gap 
doesn’t increase over time. This information adds additional urgency to the work to help students build 
their early literacy skills.  
 


2014-2015 English Letter Names English Letter Sounds 


North Gresham ES 13.8 3.6 


Kelly Creek ES 14.9 4.3 


District 14.7 4.9 


State 17.7 6.6 
          *Statewide Kindergarten Assessment Data Report, ODE 


 
3. K-12 Technology Steering Committee Recommendation 


During the 2014-2015 school year, the K-12 Technology Steering Committee identified the All Hands 
Raised indicator of Reading Proficiently by 3rd grade as the most crucial priority for technology supports 
under the district’s long range technology plan.  
 


K-3 Technology Integration Project 
 


The K-3 Technology Integration Project aims to leverage the power of technology in the hands of 
both teachers and students as a teaching and learning tool through a technology rich, blended learning pilot 
in two elementary schools. The district intends to use the pilot schools’ efforts to identify high quality and 
effective literacy instruction and to develop a clear, well-vetted plan for implementation that can be scaled to 
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all elementary schools over time. The TechSmart funds provide GBSD a unique opportunity and resources to 
create such a plan. 


For K-3 Technology Integration Project, blended learning is defined as a learning environment in 
which a student learns at least in part through online delivery of content and instruction with some element 
of student control over time, place, path and/or pace.  
 


Project Outcomes  


1. Technology will be routinely and effectively utilized to support curricular literacy goals in pilot 
school K-3 classrooms. 


a. Transformed practices: Through embedded supports and continuous learning opportunities, new 
and refined skills, techniques, strategies and routines will be observable in k-3 pilot classrooms as 
measured by walkthrough observations, surveys, and interviews.  


b. Transformed resources: GBSD will provide teachers in pilot classrooms with technology-rich 
literacy instructional materials and resources that allow teachers and instructional leaders to better 
respond to data and meet individual student needs as measured by walkthrough observations, 
surveys and interviews.  
 


2. By 2020, 80% of 3rd grade students in pilot classrooms will demonstrate grade level proficiency in 
reading as measured by the reading portion of the Smarter Balanced Assessment in English Language 
Arts. 
 
3. Between 2017-2020, 3rd grade students within the subgroups of Hispanic, ELL, and Economically 
Disadvantaged students, and students with disabilities at the pilot schools will demonstrate more growth 
in proficiency rates than their peers at similar schools in the district as measured by the reading portion of 
the Smarter Balanced Assessment in English Language Arts. 
 
4. Between 2017-2020, 3rd grade students at the pilot schools will more demonstrate more growth in 
proficiency rates than their peers at similar schools in the district as measured by the reading portion of 
the English Language Proficiency Assessment. 
 
5. By spring of 2020, GBSD will have a Digital Learning Toolbox of on-demand professional learning 
resource for educators in the district. The resources will include videos, screencasts, podcasts, digital 
PLT opportunities and other relevant digital resources.  


 


Specific Pilot Schools 
North Gresham Grade School and Kelly Creek Elementary were chosen as the two pilot schools after 


considering multiple factors. Each of the district’s 11 elementary schools were scored on compatibility and 
alignment with the criteria below as part of the decision making process.  


● Student Demographics 
● Student Achievement in Reading 
● Leadership Capacity  
● Building Culture (Beliefs, perceptions, relationships and attitudes of staff members)  
● Other Additional Supports Already In Place 


 
 North Gresham Grade School has 555 students enrolled K-5. It is a school-wide Title One school 
with 68% of the students living in poverty. 30% of the students in the building are Hispanic and 30% of the 
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students in the building are English Language Learners. The school includes 14 classrooms for the k-3 
grades.  
 Kelly Creek Elementary has 538 students enrolled K-5 with 61% of the students living in poverty. 
24% of the students are Hispanic and 24% of students in the building are English Language Learners. The 
school includes 12 classrooms for the k-3 grades.  


Once identified, a group of teachers, educational assistants, parents, and administrators from the 
two pilot schools gathered to help develop the vision and implementation plan for the K-3 Technology 


Integration Project at their schools. They provided specific input on key questions and guidance on issues 
(see Section III, Project Partners and Beneficiaries - description of the Pilot Schools Technology Integration 
Visioning Committee). 


  


Role of the Instructional Technology Coach (ITC) 
Successfully transforming instruction requires a culture shift. Providing support for educators is crucial 


in moving to a digital learning culture. Any educator, whether novice or seasoned, requires time, support, 
and reflection to successfully integrate technology as a tool for high-impact instruction. Providing an on-site 
Instructional Technology Coach (ITC) is a research proven way to provide ongoing, sustained, timely, and 
embedded professional development and support for educators.  


During the first two years of the project (SY16-17 and SY17-18) North Gresham and Kelly Creek will 
each have one full-time Instructional Technology Coach (ITC) to support the K-3 programs at the school. 
During the third year and fourth project years, the ITC support will decrease to one, who will share coaching 
duties between the two schools. The district also has District Instructional Coaches assigned to certain 
schools that focus on literacy pedagogy and content. These coaches will collaborate with the ITCs to ensure 
pilot school teachers have high level coaching support for technology rich literacy instruction. 


GBSD anticipates certain teachers at both schools will become peer leaders who take on some of the role 
and responsibilities of the ITCs over time. In addition, the District Instructional Coaches, who support the 
4th and 5th grades at the schools, will be learning side-by- side in the schools to build GBSD capacity to 
support all teachers. 


GBSD staff had the opportunity to attend a meeting with the Earl Boyles Elementary School instructional 
technology coach (David Douglas School District TechSmart grant) where he identified key skills needed for 
ITCs. Based on these, GBSD will look for the following in hiring the ITCs: K-5 classroom teaching 
experience, demonstrated skills in highly effective instructional practices, a strong understanding of 
Common Core State Standards and good track record of being able to work well with a wide variety of 
people. In addition, the person will need to have a love for technology and be flexible, innovative and 
patient. 
 


The ITCs will provide multiple methods of coaching to the educators at the schools:  
● Cognitive Coaching that invites educators to reshape their thinking about instructional strategies 


and learning. 
● Instructional Coaching that directly provides trainings, in-classroom modeling and co-teaching, 


and supports the collaborative planning process of Professional Learning Teams (PLT).  
● Peer Coaching between educators that is organized and facilitated by the Instructional 


Technology Coach. 
● Leadership Coaching that supports the building administrators and teacher leaders in their work 


to support successful instructional implementation. 
 


The primary job responsibilities for the ITCs are:  
● Develop and lead professional development (PD), implementing the coaching models outlined 


above. 
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● Work with District Instructional Coach and Director of Teaching and Learning to the integrate 
technology instruction with literacy strategies and framework. 


● Facilitate and support collaboration within both horizontal (one grade level) and vertical (k-3rd 
grade) PLTs to affect continuity and articulation of the instructional program. 


● Facilitate and support cross-school opportunities that bring together educators from both pilot 
schools.  


● Provide one-on-one coaching in classrooms that include the full coaching cycle of pre-
conference, modeling, co-teaching, observation, and post-conferencing. 


● Provide peer observation/coaching and lesson-study opportunities for the educators within and 
across schools.  


● Actively participate on the school’s leadership team.  
● Work collaborative with the principal on implementation and PD.  
● Collaborate regularly with the instructional coaches who serve Kelly Creek and North Gresham 


to ensure that a consistent message and support is being provided.  
● Create assets for a Digital Learning Toolbox (see details below). 
● Work with district leadership on developing the scaling plan.  


 
The ITC will play a key role in developing the GBSD Digital Learning Toolbox as part of the long-


term scaling plan. The ITC will be responsible for creating professional learning tools and resources (the 
Digital Learning Toolbox) over the four years. The ITC will also curate assets provided by teachers and 
others for inclusion in the Toolbox. Through careful documentation of the instructional transformation, 
technology integration process and professional learning activities, the Digital Learning Toolbox will 
provide digital tools and resources to support educators in implementing a long-term scaling plan.  
 The trainings, PD and coaching around specific instructional strategies and resources will be captured 
and used to create a variety of teaching resources such as videos, screencasts, and podcasts. Those “on 
demand” professional learning resources will be housed in a Digital Learning Toolbox within iTunesU, a 
free application for curriculum development. The resources will be accessible immediately by the educators 
in the pilot schools, and eventually by the educators in all 11 schools. This work will also be supported by 
the Director of Teaching and Learning, the Classroom Technology Specialist, and the District Instructional 
Coaches. 


The ITCs will provide leadership for educators by planning, collaborating, mentoring and facilitating 
change to improve instruction. The ITCs will collaborate closely with the District Instructional Coaches and 
the Director of Teaching and Learning to provided braided support in all three crucial components of an 
effective instructional program: Pedagogical Knowledge, Content Knowledge, and Technological 
Knowledge.  


 
 
 
 
 
 


 
 
 
 
 
 
 


Where the 
paradigm shift 
occurs. 


  


Content 
Knowledge 


Pedagogical 
Knowledge 


 Technological 
Knowledge 
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The Pedagogical Knowledge 
 Relying heavily on the research analysis of Robert Marzano and John Hattie, GBSD has identified 
highly effective, research proven instructional strategies that are to be implemented in classrooms district 
wide. An instructional model referred to by the acronym ACTIVE was created based on that research and 
has been an instructional focus in the district for several years (Exhibit 2 - ACTIVE model).   
  Activate Prior Knowledge 
  Capture Learning in Measurable Ways 
  Transferable Knowledge and Skills 
  Inquiry and Critical Thinking 


Verify Understanding and Modify Teaching as Necessary 
Engage Learners Actively and Productively 
 


Each letter of the acronym encapsulates a complex instructional strategy that can be implemented in a 
wide variety of ways. For example, research has proven that activating a student’s prior knowledge about a 
topic or skill promotes higher levels of learning. Many different activities can achieve that goal, however 
they range in effectiveness. Through the work with the ITC, pilot school educators will have ongoing 
opportunities to develop and refine the activities they use to address these six major instructional strategies.  


Journeys (the new literacy program adopted for K-5) aligns well with the tenants of ACTIVE 
instruction. It provides many digital-only, research-based resources for both teachers and students. The 
teachers and students will be able to greatly expand instructional opportunities through consistent access to 
devices and tools, such as interactive smart boards, in the classroom.  


In addition to the ACTIVE instructional model, the K-3 Technology Integration Project focuses on 
strengthening the quality of the differentiated instruction being offered for students in the K-3 classrooms of 
the two pilot schools. Differentiating instruction to meet the needs of each unique learner is always 
challenging, but it is exceptionally challenging as funding issues have driven up class sizes. Creating high 
quality blended learning opportunities for students will increase the ability of teachers to meet the needs of 
each student in the classroom.  


As part of that work, a district-wide common literacy framework was developed to guide teachers in both 
the content and high-leverage instructional practices for K-12 literacy. This framework defines the common 
expectations for all teachers of literacy throughout the district. It aligns with the Oregon Literacy Framework 
and includes both content and instructional components. The components of the framework are research-
based and include high-leverage, effective instructional practices.  


Technology is also a significant support for the implementation of GBSD K-12 Core Literacy 
Framework (See Exhibit 1-Literacy Framework). One particularly important area is the “Gradual Release of 
Instruction” model of instruction and instructional technology can greatly enhance a teacher’s ability to 
provide both differentiated instruction and opportunities for independent practice. 


Supporting teachers in the pedagogical knowledge is a primary focus of the District Instructional 
Coaches and the Director of Teaching and Learning.  


 
The Content Knowledge 
 Common Core State Standards (CCSS) for English Language Arts is specific content knowledge 
focus of the project. The CCSS include very specific content and skill expectations for each specific grade 
level in Reading, Writing, Language, and Speaking and Listening. Proficiency with those standards is 
measured by the Smarter Balance Assessment beginning in 3rd grade. Those specific standards will drive 
teaching via the research-based instructional strategies and technology tools. Supporting teachers in the 
content knowledge is a primary focus of the District Instructional Coaches and the Director of Teaching and 
Learning.  
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The Technological Knowledge 
 The technological knowledge project component will be the role of the ITCs. Their work will focus 
on two strands of technological knowledge. The priority of these two strands is developing educator 
knowledge and skill in utilizing both the hardware and software components of instructional technology for 
effective literacy teaching and learning. They will introduce the teachers to the many apps and web resources 
available to support effective instruction of content, as well as how to manage the use of the devices and 
other technology by students in the classroom. The ITCs will be heavily involved in providing the training 
necessary to build capacity and confidence in the use of technology among the educators in the pilot schools.  


The secondary strand of the technological knowledge is around the specific technology skills of 
students. District standards for student technology skills by grade level were adopted in Spring 2015. The 
standards are intended to provide teachers with an understanding of the scope and sequence of skill 
development for student use of technology as a learning tool. The standards address both how to use 
particular technological tools and resources, but also how to utilize technology to engage in learning across 
the content and subject areas. The ITCs will support educators in determining how to best integrate the 
learning of these technology skills within the content of the English Language Arts Common Core State 
Standards.  
  


Professional Development (PD) 
 The pilot schools will dedicate a majority of structured professional development (PD) over the 4 
years of the project on the overlapping components of content, pedagogy and technology. GBSD and the 
school’s leadership will give priority to developing educator capacity around teaching the rigorous content of 
the Common Core literacy standards via research-proven instructional strategies that integrate technology as 
a powerful learning tool. The audience for this PD is classroom teachers in grades 1-3, English Language 
Development teachers who serve English Language Learners, Special Education teachers who serve students 
with disabilities, and paraprofessionals who work with k-3 students throughout the school.  


One particularly strong aspect of PD that the pilot schools will leverage is the district's recent shift to 
Professional Learning Teams (PLT) as the primary method of providing learning opportunities for teachers. 
Research has proven that teacher collaboration (through PLTs) is one of the most effective means of 
professional development.  GBSD and the teachers union renegotiated the collective bargaining agreement to 
include designated meeting time twice monthly for grade level PLTs.  Classroom teachers and specialists, 
such as English Language Development and Special Education teachers, are involved in the PLTs. 


The teams work collaboratively to deeply understand the standards, to design instruction, to create 
assessments, and to analyze student performance data. In the PLT process, teams focus on four essential 
questions: 1. What do we expect our students to learn? 2. How will we know they are learning? 3. How will 
we respond when they don’t learn? 4. How will we respond if they already know it?  During this time, 
teachers utilized the research meta-analysis of John Hattie and Robert Marzono to inform their instructional 
decisions. The elementary teachers have been focused specifically on literacy during PLT time during the 
2015-16 school year and will continue this focus through SY 17-18 in the pilot schools. The ITCs and 
District Instructional Coaches will provide direct support during PLT time.  
 
Specific PD in Year One 


Pilot school principals are expected to provide crucial instructional leadership for the success of the 
K-3 Technology Integration Project. With that in mind, particular attention will be paid to ensuring that 
they have the professional learning opportunities they each need to confidently lead this work. Their initial 
professional learning will be in the Spring and Summer of 2016. The principals will:  


● Participate in a professional learning team (PLT) with the Director of Teaching and Learning, 
the Director of Technology Services, the District Instructional Coaches, and the ITC. This 
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PLT will meet for a minimum of 8 hours between April and August and focus on shifting the 
instructional paradigm to maximize the power of instructional technology. 


● Receive technical training on the instructional tools and classroom devices PRIOR to the 
arrival of their teachers in the Fall so that they are ready to jump in immediately as a 
knowledgeable support. The Classroom Technology Specialist and the ITC will conduct this 
and ongoing technical training.  


 
The pilot school teachers will receive ongoing PD via a variety of structures:  
● May 2016- teachers will participate in a 3 hour overview training focused on shifting the 


instructional paradigm to maximize the power of instructional technology. During this time they 
will also receive information about the instructional tools and classroom devices.  


● August 2016- 3 hours of the teacher inservice time prior to the first day of school will be 
devoted to training teachers on instructional tools and classroom devices.  The Classroom 
Technology Specialist and the ITC will collaborate on this training. This session will also 
include training around how to best develop procedures and routines for managing devices in 
the classroom.  


● September 2016-May 2017- The district provides five non-student contact curriculum and 
instruction inservice days scheduled throughout the school year. On each of those days, at least 
2 hours will be devoted to professional development relevant to this project.  


● Late start Wednesdays twice a month dedicated to teacher collaboration through the PLT 
structure. During PLT sessions the teachers focus on the curriculum design, instruction, 
assessment, and analysis of student data in literacy. This work will tie directly to desired 
outcomes of this project and will be supported by both the ITCs and the District Instructional 
Coaches. This PLT time is designed to support grade level PD learning communities. These 
grade level communities develop confidence over time and begin to take on leadership and 
problem-solving together.     


● Additional inservice opportunities provided through strategic use of staff meeting time 
throughout the year.  


● Master schedules are in place in the pilot schools that promote collaboration during the school 
day with common prep periods for grade level teams. 


● The ITC will facilitate digital PLTs between the grade alike teachers of both pilot schools. This 
will create a collaborative environment for idea sharing and problem solving. 


● Teachers will be provided with the opportunity to make site visits to schools that are effectively 
integrating instructional technology.  


 


 


II. PUBLIC BENEFIT  
 


Closing the Opportunity and Achievement Gap 
 A key purpose of focusing on increasing the quality of the literacy instructional program being 
offered in K-5 classrooms is the need to address the current achievement gap. As mentioned previously, 
student achievement in reading has been on the decline in GBSD for the last several years. Particularly, 
students of color, English Language Learners, students with disabilities and students living in poverty 
persistently underperform their peers in literacy proficiency assessments. This indicates that the instructional 
program being offered does not meet their learning needs.  
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 The demographics of the GBSD student population has significantly shifted over the last decade. 
Currently, 40% of students are non-white and 12% of students qualify for special education.  In K-3rd grades, 
88% of these young students are economically disadvantaged. 


Effective professional development (PD) and relevant instructional tools are crucial in closing the 
learning opportunity gap for chronically underserved populations of students. The K-5 Literacy Steering 
Committee used culturally and linguistically relevant criteria for evaluation in the literacy adoption. 
Members of the committee included specialists in Special Education, English Language Development and 
Sheltered Instruction. They evaluated all potential resources with a lens on how well they support learning 
for underserved students.  


 Journeys (the newly adopted core literacy program) has particularly strong potential for 
improvement. The steering committee evaluated literacy programs closely for the strength of instruction 
around targeted, foundational skills as well as intervention supports crucial not only for the success of all 
students, but particularly English Language Learners and students with disabilities. Journeys contains many 
resources that support English Language Learners, students receiving special education services and other 
students who need additional scaffolding and support, but most of these resources require digital tools in 
order to maximize the benefit for students. Some examples of the resources provided digitally are:  


● English Language Development Stations 
● Picture Card Blank 
● ELL Teaching Guide 
● ELL Vocabulary and Concept Posters 
● ELL Building Background Videos 
● GrammarSnap Videos 
● Audio Hub (Where books read aloud to the children)  
● Digital Retelling Cards 
● Vocabulary in Context Cards 
● Interactive Whiteboard lessons 
● Decodable Readers 
● Reading Intervention Toolkit resources 


 
As part of the ongoing project evaluation, the K-3 Technology Integration Project will identify 


effective strategies and practices that leverage technology to provide personalized instructions that will 
inform instruction across the district. These will be documented in the digital learning toolbox.   
 


III. PROJECT PARTNERS AND BENEFICIARIES 


 This project builds upon previous work done by multiple stakeholder groups. The effective use of 
technology as an instructional tool is a crucial aspect of bringing the vision and goals of these groups to 
fruition.   


● K-12 Technology Steering Committee 
During the 2014-2015 school year, the K-12 Technology Steering Committee made of up teachers, 


administrators and parents, created a district-wide technology plan, adopted technology standards, 
and determined district technology priorities. The Committee also identified the All Hands Raised 
indicator of Reading Proficiently by 3rd grade as the most crucial priority for the implementation of 
the technology plan.  


● K-5 Literacy Steering Committee 
During the 2014-2015 school year, a committee of 28 teachers representing K-5 classrooms, English 
Language Development and Special Education evaluated and selected literacy curriculum resources. 
After thorough review and evaluation, the Committee selected the digital-print hybrid program called 
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Journeys. Among other things, the Committee believed the hybrid nature of this program would 
support a transition to more prevalent and consistent use of technology as a learning tool.  


● Pilot Schools Technology Integration Visioning Committee 
A group of teachers, educational assistants, parents, and administrators from the two pilot 
schools helped develop the vision for the technology integration projects at their schools. They gave 
specific input on the following questions: 


▪ How do you think we can maximize the impact on student learning, particularly in 
literacy with the TechSmart resources? 


▪ What are challenges we should proactively consider as we head into this project? 
▪ What ideas do you have for involving families and the community in this project? 
▪ What other ideas, insights, or questions do you have?  


 
The Committee will continue to be a vital resource for planning work throughout the project. They 
will assist with the development and evaluation of the blended learning environment and help guide 
the district’s work of scaling successful practices to other schools in the district.  
 
In particular, the Committee will be involved in designing activities for family and community 
education about their classroom’s use of technology for instruction and learning. Committee 
members posed several viable ideas during the initial work session that will be fine-tuned and 
implemented during project implementation. These include hosting Family Technology Nights, 
where students lead technology activities and share projects, and Technology Training Nights for 
parents where parents have the opportunity to develop their own technology skills. These specific 
ideas have been built into the project implementation plan.  
 


● Equity Committees 
GBSD is committed to equity and has several groups dedicated to “actively promoting a shared 
vision for equity and high expectations for the success of all students.”    These groups approach 
equity issues from a variety of angles, but closing the opportunity and achievement gap is front and 
center. The instructional outcomes of this project directly align with many of the desired outcomes of 
the groups. The groups include different combinations of stakeholders including teachers, parents, 


students, and administrators, depending on the nature of the group’s work. Several staff members 
from the two pilot schools participate in one or more of these committees, as well as the Director of 
Teaching and Learning and one of the school principals. The work of these groups will directly 
impact the project by the guidance and direction they provide for the pilot schools on a variety of 
topics from district equity policies to instructional strategies research proven to impact the 
achievement gap.  


 


IV. IMPLEMENTATION PLAN 


See Professional Development in the Project Purpose Section and Exhibit 3 Implementation Plan for specific 


timelines and details on the activities listed below.  
 


Continuous Improvement Process 


Initiate (May-August) 
● Install all necessary infrastructure and hardware.  
● Provide introductory training for educators and administrators 


o Introduction to the resources and tools 
o Training on using and managing technology in the classroom 
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o Training on the pedagogical aspects of blended learning 
o Conduct site visits to programs that can model blended learning practices 


 
Implement 


● Pilot schools begin using the technology and programs for instruction 
● School-based Instructional Coach (ITC) and Classroom Technology Specialist: The ITC will focus 


on instructional technology knowledge and will collaborate closely with the District Instructional 
Coaches around the support of Content and Pedagogical knowledge for teachers. The Classroom 
Technology Specialist will provide on-site technical support. 


● Professional development sessions related to the integration of technology to implement research-
based instructional strategies that support school improvement goals. 


● Collaboration within both horizontal and vertical Professional Learning Teams (PLTs) to affect 
continuity and articulation of the instructional program. 


● Cross-school collaboration opportunities that bring together educators from pilot schools 
● One-on-one coaching in classrooms that include the full coaching cycle of pre-conference, modeling, 


co-teaching, observation, and post-conferencing. 
● Peer observation/coaching and lesson-study opportunities for the educators within and across both 


buildings.  
● Ongoing evaluation of effectiveness  
● Parent and family engagement activities  


 
Refine 


● Conduct comprehensive evaluation  
o Reading achievement 
o Effectiveness of Professional Learning 
o The quantity and quality of integration of technology as a learning tool 
o Effectiveness of tools and resources 
o Impact on the achievement gap  


● Refine instructional practices and professional learning opportunities based on the data collected 
● Continue to engage parents and families  


 
 


V. EVALUATION PLAN  
See Exhibit 4 Logic Model and Exhibit 3 Implementation Plan for specific timelines and details 
 


This project will impact approximately 720 K-3 students and 24 classroom teachers. The evaluation 
process will include measures of both the changes in instructional practices and the impact on student 
learning. There will be multiple measurement tools used: 


To measure the effective and routine use of instructional technology, the ITCs, Director of Teaching 
and Learning, the pilot school principals, and the MHCRC evaluator Pacific Research and Evaluation will be 
collecting data via classroom observations, interviews and surveys, focused on specific criteria to measure 
implementation in the classroom. The interviews and surveys will be done once a year and the observations 
will occur regularly throughout all four years of the project.  


Overall achievement in reading proficiency will be measured using assessments currently used in the 
district:  
● Smarter Balanced Assessment in grade 3 (once in Spring) 
● DIBELS Screener completed three times per year in grades K-3 (Fall, Winter, Spring) 
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● Common District Assessments created from Journeys assessment resources given three times per 
year in grades K-3 to measure proficiency on identified literacy standards. (Fall, Winter, Spring) 
To measure the impact of this project on closing the achievement gap, the growth rate for students in 


underserved subgroups on the assessments listed above will be compared with the growth rate of students in 
those same subgroups at schools in the district with similar demographics and learning contexts. 
Additionally, the growth rates on the reading portion of the ELPA (English Language Proficiency 
Assessment) will be compared between the pilot schools and their similar counterpart schools for English 
Language Learners as well.  
 


VI. TECHNICAL DESIGN 


 As part of the work to develop the district’s Long Range Technology Plan, an in-depth inventory and 
technological needs assessment was completed in each building, including the two pilot schools. This helped 
determine the infrastructure and hardware needs.  
 
Devices and classroom management: 
 Based on grade-level appropriate device options, the plan is to provide iPad devices for Kindergarten 
students and Chromebook devices for students in grades 1-3. These devices are compatible with Journeys 
and provide a balance between ease of use (by age/grade) and a full function device with keyboards for 
grades 1-3.   
 The technical design provides a 1:2 device to student ratio for iPads in Kindergarten and a 1:1 device 
to student ratio for Chromebooks in grades 1-3. Pedagogically, it is not necessary for kindergarteners to each 
have simultaneous access to independent use of a device in the same manner that benefits the students in 
grades 1-3. The 1:1 device ratio in grades 1-3 supports the desired outcome of students routinely and 
effectively utilize technology for learning. An important component of true integration is removing barriers 
to timely and relevant access to tools. 1:1 also supports teachers in their ability to authentically differentiate 
learning opportunities to meet individual student needs. English Language Learners and students with 
disabilities will travel with their “homeroom” devices when needed to engage with specialists in classrooms.  
 The two pilot school classrooms (26 K-3 classrooms, plus four ELL and four Special Education 
classrooms) will be setup for digital instruction. Each classroom will be updated with smart/interactive 
projection technology and whiteboard (with Smart Board Notebook software) to allow student and teacher 
interaction. Classrooms will also receive digital sound projection, teacher voice amplification technology, 
Apple TV for wireless projection and content streaming, and appropriate laptop computers for instructional 
staff that are designed to integrate with the aforementioned instructional technologies. The Classroom 
Technology Specialist will manage the on-site classroom technology implementation initially and provide 
ongoing technical support in schools. 
 The Classroom Technology Specialist will also directly support the student mobile devices and the 
instructional technology provided for classrooms and will work directly with teachers, the ITCs and school 
staff to train in the use of all equipment.  He/she will be available for in-classroom support of projects for 
teachers, specialists and the ITC, and to promote the proper use and maintenance of devices by students. This 
staff member will be assigned specifically to the schools in this project. 
 The Classroom Technology Specialist will be on a rotation schedule between the two schools with 
latitude to address issues at either school for the first two years. Occasionally he/she may shift to other 
district projects. In years 3 and 4, his/her time will shift part-time to other schools but will spend at least half-
time continuing to support at the pilot schools.  
 The Service Desk Coordinator will conduct procurement and receiving duties, and coordinate 
deployment of all classroom technology and devices to the buildings.  This staff member is also responsible 
for initial training and support of the Classroom Technology Specialist.  
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 GBSD Technology Services (Network Systems Technician) will enroll devices in the mobile device 
management system which provisions and tracks the devices, helps protect them from misuse or threats, and 
easily deploys applications and configurations to support instruction. 
Equipment purchased and distributed as part of the project will be specifically tagged and tracked to the 
building level and periodically inventoried.  
 


Network and Bandwidth Upgrades: 
 GBSD has been strategically upgrading the wired network infrastructure across the district for the last 
four years. As part of the K3 Technology Integration Project, GBSD will upgrade the wireless networks, 
expand bandwidth and add network switching equipment for each pilot school. 
 Wireless access points will be placed in all common spaces and in each pilot school K-3 classroom, 
including the four ELL and Special Education classrooms, to increase bandwidth and accessibility 
(connection access) in order to accommodate the mobile and wireless devices.  
The wireless and classroom technology upgrades will ensure that each classroom will have a smooth and 
consistent network experience with adequate bandwidth to support the number of devices. The upgrade plans 
include the purchase, configuration, and installation of Aruba enterprise level wireless access points and HP 
switching equipment. These devices will be installed based on the district’s standards for device operation 
and management. These devices will support bandwidth tuning for performance, enterprise controller 
management, network security, and are consistent with the overall district network standards and current 
management platforms. 
 The district will also upgrade its internal building wiring to ensure the wired and wireless networks 
are supported by 1+ Gb certified copper and 10Gb fiber infrastructure. 
 
Equipment List: 


 
Equipment Est Cost Items Needed Est Cost 


Teachers/Coaches Computers $994 37 $36,778 


Bright-Link Projector with touch screen capability $1570 34 $53,380 


Smartboard Notebook software for projector $250 34 $8,500 


Projector wall mount and wiring $950 34 $32,300 


White board $240 34 $8,160 


Apple TV $69 34 $2,346 


Instruction Cart $200 34 $6,800 


RedCat Audio amplification system $1100 34 $37,400 


Projection Speakers $110 34 $3,740 


iPad for student use (7K classrooms; 15 per class) $379 105 $39,795 


iPads for teacher use $379 7 $2,653 


iPad secure charging station $1700 7 11,900 


Mobile Device Management for each ipad $16 112  $1,792 


Dell Chromebooks for student use) 
(grades 1-3, 35 per class for  19 classes) 


$309 665 $205,485 


Chromebook secure charging station $1700 19 $32,300 


Aruba Enterprise Access Points with controller 
licensing 


$950 52 $49,400 


Total equipment   $532,729 
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VII. BUDGET 


The budget for the GBSD K-3 Technology Integration Project represents the full cost to implement this 
project over 4 years. The budget includes grant funds and district match resources.  


COST CATEGORY GRANT FUNDS MATCH 


RESOURCES 
TOTAL 


Personnel 113,529 1,092,163 1,205,692 


Education & Training 594,400 0 594,400 


Contractual 0 10,560 10,560 


Curriculum Asset 0 150,000 150,000 


Equipment/Technology 578,427 107,100 685,527 


Overhead Costs 82,970 87,709 170,679 


Total $1,369,326 $1,447,532 $2,816,858  


 


Budget Narrative 
Personnel 
Pilot School Principals 
For the duration of the project (4 years) the pilot school principals will spend 30% of their time on 
instructional leadership, including support for technology integration into the teaching and learning design. 
Based on an average annual salary of $110,000 plus benefits. 
Grant: $0 
Match: $363,550 
 
District Instructional Coaches  
District Instructional Coaches are assigned to five schools. For this project, each coach will spend 25% of 
their time for four years to provide pedagogical and content instruction support and integration with ITCs for 
the two pilot schools. Based on an average annual salary of $72,000 plus benefits. 
Grant: $0 
Match: $207,420 
 
Deputy Superintendent of Teaching and Learning  
For the duration of the project (4 years) the Deputy Superintendent of Teaching and Learning  will spend 5% 
of her time to support implementation through representing learnings on district leadership team and 
management on overall project and evaluation. Based on an average annual salary of $125,000 plus benefits. 
Grant: $0 
Match: $34,067 
 
Director of Teaching and Learning  
For the duration of the project (4 years) the Director of Teaching and Learning will spend 30% per of her 
time to support and coaching the ITCs and the District Instructional Coaches; conducting PD for Principals 
and teachers and work with PRE on evaluation implementation. Based on an average annual salary of 
$91,000 plus benefits. 
Grant: $0 
Match: $153,114 
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Director of Technology Services  
For the duration of the project (4 years) the Director of Technology Services will spend 20% of his time year 
one, two and three, and 5% in year four, to direct all aspects of the technology implementation and provide 
overall technology project coordination. Based on an average annual salary of $89,000 plus benefits. 
Grant: $0 
Match: $74,380 
 
Classroom Technology Specialist  
The Classroom Technology Specialist is a new fulltime position; however will spend 70% time in the first 2 
years dedicated to the pilot schools and years 3-4, 50% dedicated to the project. Based on an average annual 
salary of $55,000 plus benefits.  
Grant: $113,529 
Match: 83,835 
 
Technology Service Desk Coordinator  
The district Technology Service Desk Coordinator will spend 20% (8 hours per week) in year one and two, 
15% (6 hours per week) in year three, and 5% (2 hours per week) in year four.  Based on an average annual 
salary of $58,000 plus benefits. 
Grant: $0 
Match: $51,702 
 
Application Support Specialist  
For the duration of the project (4 years) the district Application Support Specialist will spend an average of  
8% of his/her time to support the annual setup, configuration and support of student accounts, teacher 
accounts, classroom software for Journeys and other software.. Based on an average annual salary of $48,000 
plus benefits. 
Grant: $0 
Match: $21,799 
 
Network and Systems Technician  
The Network and Systems Technician will spend an average of 20% of his time over a year, with most of the 
time in the first four months. This position will support network broadband upgrades, design, installing and 
monitor wifi, network integration of all classroom instructional technology, setup and manage security 
profiles on devices, and manage device centralized updates and enrollment . Based on an average annual 
salary of 52,000 plus benefits. 
Grant: $0 
Match: $46,781 
 
Facilities/Infrastructure    
Facilities Department staff will dedicate significant time initially during this project to support planning and 
management of power upgrades, installation of classroom and building electrical requirements, and support 
classroom infrastructure upgrades as necessary. 
Grant: $0  
Match: $55,515 
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Education & Training 
Instructional Technology Coach (ITC) 
The ITC will spend 100% of his/her time to provide initial training, including direct coaching and PD, on the 
integration of technology and literacy programs. One ITC will be at each of the two pilot schools the first 
two years. In the third year and fourth year, one ITC will split time between the two schools. Based on an 
average annual salary of 70,000 plus benefits. 
Grant: $590,400 
Match: $0 
 
Training Fees  
Professional development and training costs for ITCs and principals as necessary; this may include 
conference/workshop registration fees, local travel, outside trainer fees, etc. Estimating a cost of $1,000 per 
year.  
Grant: $4,000 
Match: $0 
 
Contractual 
Demonstration Site Visits  
Substitute teacher time for two days of release time to allow each K-3 teacher at both pilot schools to visit 
demonstration sites to gain firsthand experience of effective use of instructional technology. $220 per day 
substitute cost for a total of 48 days.  
Grant: $0 
Match: $10,560 
 


Curriculum Asset 
 K-3 Literacy Curricula Program  
Journeys cost for K-3 literacy program for two pilot schools for 4 years; includes digital assets/resources. 
Grant: $0 
Match: $150,000 
 
Equipment/Technology 
Applications and Software  
Each K-3 teacher in the pilot schools will be allowed up to $10 per student per year to spend on applications 
and/or subscriptions to be used on student devices in the classroom for student learning purposes. $10 x 839 
devices x 4 years 
Grant: $33,560 
Match: $0 
 
Wireless Access Points  
Wireless access points will be placed in all common spaces and K-3 classrooms at the pilot schools.  Based 
on 26 wireless access points per school, at $950 per unit. 
Grant: $49,400 
Match: $0 
 
Wireless Access Point Installation  
Outside contractor to install wireless access points based on total installation costs of $16,100 per school. 
Grant: $0 
Match: $32,200 
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Layer one Bandwidth Increases to Buildings  
Bandwidth increases will be made through upgrading internal school building wiring to 1+ Gb certified 
copper and 10Gb fiber and installing new network switching infrastructure. The cost is based on estimates 
from similar completed district projects.  
Grant: $0 
Match: $74,900 
 
Classroom Instructional Equipment  
Classroom instructional technology for classrooms includes projectors and costs for installation, Smartboard 
Notebook software bundle, whiteboard, carts, audio amplification, Apple TV, instructional staff laptops. See 
equipment list in Technical Design Section for more detail. 
Based on a bundle cost per classroom of $5,483 (34 classrooms). 
Grant: $177,266 
Match: $0 
 
Classroom Instructional Equipment Installation 
Cost to install and test classroom equipment. ($357 x 34 classrooms) 
Grant: $12,138 
Match: $0 
 
Classroom Devices  
Classroom devices for K-3 students. See equipment list in Technical Design Section for more detail. Includes 
iPads, Chromebooks, and charging stations. 
Grant: $293,925 
Match: $0 
 
Laptops for ITCs and Classroom Technology Specialist 
Laptops for use in coaching and PD and the development of the digital toolbox. 
Grant: $ 2,982 
Match: $0 
 
Overhead Costs 
Represent the standard district 6.45% indirect cost of administering the grant project by the GBSD business 
services and other departments. 
Grant: $82,970 
Match: $87,709 


 


 


VIII. ORGANIZATIONAL CAPACITY 


 
 The Gresham-Barlow School District is in a strong position to implement the K-3 Technology 


Integration Project and integrate instructional technology into K-3 learning environments because of the 
breadth of our collective in-house experience, and our commitment to improve student learning.  
 Superintendent Jim Schlachter and the GBSD School Board embrace the need for multiple pathways 
for students to engage, develop skills and succeed academically. The Superintendent led development of the 
High School Pathways Fairs to draw in middle school students and their families to learn what high school 
programs are available, and how they lead students on different college and career paths. He also initiated 
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development of the Long Range Technology Plan, and strongly encouraged development of student 
technology standards (rolled out Fall 2015) to ensure students become confident users of technology in 
educational settings and beyond. Superintendent Schlachter serves on the All-Hands Raised Leadership 
Council and pushes continually for increased opportunities for historically underserved students to engage in 
challenging academic experiences.  
 Teresa Ketelsen, the GBSD Deputy Superintendent of Teaching and Learning, is the recipient of the 
Oregon Association of Central Office Administrators Administrator of the Year award in 2011. She is 
recognized regionally and state-wide for focus on classroom implement of effective instructional strategies. 
She is committed to high quality, effective learning opportunities for every student.  
 Angie Kautz, the Director of Teaching and Learning, had over a decade of experience as an 
elementary classroom teacher before moving into a curriculum and instruction position. In addition to her 
leadership around professional learning and effective instructional practices within the district, she also 
provides curriculum and instruction trainings around the state. 
 Bill Dewitz, the Director of Technology Services, has been leading the vision and planning of the 
GBSD Long Range Technology Plan. Although Bill works specifically on the technology side of things, he 
is collaborates and partners with the Teaching and Learning department to best utilize the technology to 
support student learning.   
 The pilot school principals bring a combination of strengths that will be key to the project success. 
Both Tracy Klinger and Nancy Torbert are strong instructional leaders. They each have comprehensive 
knowledge and skills regarding high quality instructional practices, which they demonstrate regularly 
through their leadership at their schools. They are both strongly committed to increase the opportunities for 
their students to use technology as a learning tool.  
 The Gresham-Barlow School District is committed to appropriate use of instructional and operational 
technologies, and recently replaced approximately 80% of teacher and support staff computers, as well as our 
testing labs across the district. In that process, many computers were repurposed for student use to replace 
the oldest student devices across the district. In addition, all district schools and its five district office 
facilities currently have both public and private wireless networks to support the 5,300 computers, tablets, 
printers and servers we have for staff and student use, and to provide internet connectivity for our patrons 
while on one of our campuses.  The Long Range Technology Plan clarifies the district’s current status and 
prioritizes needs, providing important information for the Superintendent, and the district Bond Planning 
Committee. 
 District leaders have done in-depth work over the last several years to establish a vision and plan for 
district improvement. This focus on district improvement will impact the efforts and strategies that will take 
place in the pilot schools. Again, much of the work around district improvement is focused on equity and 
growth mindset. In this work, they have collaborated with a variety of partners:  


▪ Oregon Department of Education 
▪ Chalkboard Project 
▪ Oregon Leadership Network 
▪ All Hands Raised 
▪ Multnomah County Curriculum and Instruction Advisory Committee 
▪ Learning Forward 


 


IX. REPLICABILITY 
 


The K-3 Technology Integration Project aims to leverage the power of technology in the hands of 
both teachers and students as a teaching and learning tool through a technology rich, blended learning pilot 
in two elementary schools. Gresham-Barlow School District has committed to utilize district resources to 
also implement technology-rich learning classrooms in the 4th and 5th grades at the two pilot schools.  
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Although the TechSmart grant project specifically targets reading by 3rd grade, GBSD believes that it is 
crucial to offer these same opportunities for literacy achievement and closing the achievement gap in the 
intermediate grades as well. The district is leveraging the TechSmart investment to transform teaching in the 
two pilot schools holistically to begin to make change district wide. 


 The district intends to use the pilot schools’ efforts to identify high quality and effective literacy 
instruction that can be scaled to all elementary schools over time.  


The purpose behind starting the district’s technology integration with just two pilot schools is to 
allow for the development of a clear and vetted plan for implementation across all 11 elementary schools. 
The TechSmart funds provide GBSD the opportunity and the needed resources to create such a plan. 


GBSD anticipates that through participation by teachers, the District Instructional Coaches and the 
school-based ITCs in PLTs and other trainings, certain teachers and District Instructional Coachers will 
become peer leaders who take on some of the role and responsibilities of the ITCs over time.  The District 
Instruction Coaches (supporting 4th and 5th grade) will be learning side-by-side with teachers and ITCs to 
building their capacity to support all teachers across the district to use technology as a teaching and learning 
tool. 


Additionally, the project includes creating systems and resources that will allow the replication of 
successes in other buildings. Communication with district-wide committees and other schools will support 
replicability.  The successes and gains of students and programs in these pilot schools will generate interest, 
enthusiasm and support across schools and community. 





